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Course Goals:  To extend a repertoire of approaches and strategies for teaching knowledge, methods, and skills in delivering whole-language and learning-centered lessons in the elementary-school classroom, and to create a portfolio of unit and daily lesson plans in consonance with performance expectations from a state department of education’s official curriculum frameworks, Grades 1-8  
Course Description:  This course introduces, for those planning to enter the teaching profession, general and specific teaching knowledge, methods, and skills of unit planning, lesson planning, organizing for classroom instruction, presentation skills, questioning skills, organizing of activities, evaluation, and the teaching of differentiated instruction concepts and practices in the whole language and learning-centered approaches.  It is an extension of theory and practice taught in ED 211.    
Course Prepared by:  Education Division
State:  Chuuk Campus
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Total Semester Credits
=
3
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(for state campuses only, an option depending 






on state needs)
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A.
Program Learning Outcomes (PLOs):  The student will be able to (TSWBAT):  

[Reference:  General Catalog 2007-2009, page 55]  


(1)
Demonstrate mastery of the content of the elementary school curriculum


(2)
Develop basic elementary school curriculum


(3)
Demonstrate delivery of elementary school curriculum


(4)
Use (demonstrate) delivery of elementary school curriculum*

(5)
Assess and evaluate elementary school student learning at both the formative and summative levels


(6)
Organize and manage a classroom environment for learning


(7)
Demonstrate and use background knowledge in learning theories and principles


(8)
Demonstrate and use background knowledge in human development


(9)
Demonstrate and use background knowledge in technology*

(10)
Demonstrate and use background knowledge in educational foundations


(11)
Demonstrate and use background knowledge in natural/physical science


(12)
Demonstrate and use background knowledge in the demonstration of professionalism*
[NOTE:  This course does not focus on PLO(4), PLO(9), and PLO(12).]  

B.
Overview of Course Learning Outcomes (CLOs)
(1)
Application of Curriculum Frameworks and Standards
→
PLO(1), PLO(2), and PLO(3)
(2) Application of Instructional Planning

→
PLO(6), PLO(7), PLO(8), and PLO(11)
(3)
Limited Application of Assessment Instrumentation
→
PLO(5)
C.
PLO-CLO Matrix

PLO
CLO1
CLO2
CLO3
Key


1
D, M


I
=
introduced


2
D


D
=
demonstrated (through application)


3
D


M
=
mastered


4


5


I, D


6

I,D

7

D


8

D


9


10
I,D
D



11

I,D

12
C.
Student Learning Outcomes (SLOs):  The student will be able to (TSWBAT):
(1)
Apply whole-language and differentiated instructional programming to a state department of education’s curriculum frameworks
Student Learning Outcomes
Assessment Strategies

1.a.
Write an essay on how the ideas of the following education
1.a.
Rubric, to be developed

experts apply to the process of curriculum development,

by the instructor

in the context of whole language and differentiated instruc-

[Six criteria from curri-

tion:  

culum, instruction, and

●
Jean Piaget

assessment shall be

●
Lev Vygotsky

evaluated by the rubric.]

●
Carol Ann Tomlinson (Association for Supervision and


Curriculum Development)


●
Mary Allen (WASC consultant)

1.b.
Identify, in performance expectations of a state department
1.b.
Quiz

of education’s curriculum frameworks, potential use of the

whole-language and learning-centered approaches
(2)
Design and develop differentiated instructional activities that apply to performance expectations in a state department of education’s curriculum frameworks
Student Learning Outcomes
Assessment Strategies

2.a.
Demonstrate the content-process-product relationship from 
2.a.
Test #1

a performance expectation to a classroom implementation

activity through the use of each of the following:  


●
Mosston’s spectrum of teaching styles; 


●
Taxonomies (Bloom’s cognitive, Krathwohl’s affective, 


and Simpson’s psychomotor); and


●
Gardner’s multiple intelligences

2.b.
Demonstrate the readiness-interest-learning style relation-
2.b.
Test #2

ship of a student through the identification and select of 

appropriate teaching activities from a range of instructional 

and management strategies


[NOTE:  A list of such strategies is found in Attachment 1.]  

2.c.
Prepare a unit of at least 10 lesson plans with differentiated
2.c.
Rubric, to be developed

instructional activities

by the instructor

[NOTE:  The student will use the state department of educ-

[Each daily lesson plan

ation’s official lesson plan format, such as the T-form or

will be evaluated by the


SIOP format. The formats are found in Attachment 2 and

rubric.]  


Attachment 3, respectively.]  


[NOTE:  A unit lesson plan may include 2-3 weeks of daily

 lesson plans.]  
2.d.
Compile all unit lesson plans, as finalized by classmates
2.d.
Self-evaluation


and approved by instructor, into a binder


]NOTE:  Each student will organize his or her own binder,


to match order of performance expectations by subject and


grade level, as presented in curriculum frameworks.]  

C.
Student Learning Outcomes (SLOs):  (continued)

(3)
Understand and demonstrate the process of limited assessment through the design and development of formative and summative instruments
Student Learning Outcomes
Assessment Strategies

3.a.
Design and prepare assessment techniques that measure 
3.a.
Rubric, to be developed

learning progress through a unit lesson plan, including the 

by the instructor

following:  

[Each instrument will be

●
worksheets for guided practice and independent practice

evaluated by the rubric.]  

●
oral language, questioning, writing, and tests for lower-



order thinking skills (LOTS) development


●
projects, performance, and tests for higher-order think-



ing skills (HOTS) development

3.b.
Compile all assessment instruments, as finalized by class-
3.b.
Self-evaluation


mates and approved by instructor, into the binder
D.
Required Texts and Materials:  
●
Douglas Fisher and Nancy Frey, Checking for Understanding:  Formative Assessment Techniques for Your Classroom (Alexandria, VA: ASCD, 2007):  978-1-4166-0569-0.  
●
Carol Ann Tomlinson and Caroline Cunningham Eidson, Differentiation in Practice: A Resource Guide for Differentiating Curriculum, Grades K-5 (Alexandria, VA: ASCD, 2003):  0-87120-760-5.  
●
State Department of Education’s Curriculum Frameworks for English Language Arts, Math, Science, and Social Studies, Grades 1-8.  

●
FSM and State Standards for English and for Math.

E.
Reference Materials:  

[NOTE:  All reference materials are the property of the Education and Social Science Division, and they shall be made fully available for student use in the LRC.]  
●
Thomas Armstrong, The Best Schools:  How Human Development Research Should Inform Educational Practice (Alexandria, VA: ASCD, 2006):  1-4166-0457-X.  
●
Jane D. Hill and Kathleen M. Flynn, Classroom Instruction That Works with English Language Learners (Alexandria, VA:  Association for Supervision and Curriculum Development, 2006):  1-4166-0390-5.  
●
Carol Ann Tomlinson, How to Differentiate Instruction in Mixed-Ability Classrooms 2nd edition (Alexandria, VA:  ASCD, 2001):  0-87120-512-2.  
●
Additional assigned reading materials in the library or LRC, including monthly magazines such as Educational Leadership, Teaching K-8, and Phi Delta Kappan
F.
Methods of Instruction:  Reading of assigned materials, lectures/discussions, peer group work, brainstorming, cooperative learning, seatwork assignments.  
G.
Instructional Costs:  None.  

H.
Evaluation:  Standard COM-FSM policy, using percentage scales:  A = 90% or higher, B = 80% to 89%, C = 70% - 79%, D = 60% - 69%, and F = below 60%.  
I. Attendance Policy:  Standard COM-FSM policy applies.

J.
Academic Honesty:  Standard COM-FSM policy applies.  
J.
Credit by Examination:  None.  

Attachment #1:  Strategies in Differentiated Instruction
Differentiated  Instruction

is a teacher’s response to learner’s needs

guided by 3 general principles of differentiation


essential tasks
flexible groupings
on-going assessment

that reflect the student’s


readiness
interests
learning styles

through

a range of instructional and management strategies

such as


advance organizers
brainstorming
choice boards



classroom discussion
compacting
cooperative learning


direct instruction
entry points
4MAT



graphic organizers
guided discovery
 independent study


individualized agenda
inductive thinking
interest centers

jigsaw
learning contracts
learning stations

literature circles
multiple intelligences
neural branching 


perception
portfolio
practice (guided & independent)

PREMDAS
presentation
problem-based learning 


SPCP method
sustained silent reading time
thinking maps


tiered activities
questioning strategies
supplementary materials

Attachment #2:  Daily Lesson Plan T-Format

Subject:
Grade:
 Day:  M  T  W  Th  F
Date:         /       /


Curr. Framework
General

PE No.
Description

Specific Objective(s):

(1)

(2)

Resource Materials
Instructional

Needed:  
Method(s):  


Teaching Activities (for Teacher)
Learning Activities (for Student)

(1)  Ice-Breaker:  
(1)

(2) (2)

(3) (3)


(4) (4)


(5) (5)


(6) (6)


(7) (7)

(8) (8)


(9) (9)


(10)  Closure:  
(10)


Assessment
Follow-Up Activities (including Practice)
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